

Throughlines (Overarching Understanding Goals for a whole year or semester) 

Students will understand:
1. the value of history in their lives today

2. major eras, events, persons, documents, places, and dates to serve as foundation for more in-depth learning

3. the methods used by historians (and others) in attempting to interpret and represent the past

4. the ways that historians and others share findings about the past.

Understanding Goals (UG) (Unit-level goals; goals more narrowly focused on a specific unit. Goals 2-5 are from the Midwest Regional Laboratory McRrel Database of Standards & Benchmarks, 4th Edition – Historical Understanding)  

Students will understand:
1.  why history is important to study and useful to us today
2. a few key eras, events, persons, documents, places, and dates important on a time line of U.S. history

3. patterns of change and continuity in the historical succession of related events
4. historical continuity and change related to a particular development or theme

5. how historians record significant historical developments

6. how historians use sources  (primary and secondary)

7. how historians attempt to develop reliable accounts of the past and convey findings.     

Lesson Goals: (LG) (Lesson-level goals are more narrowly focused than unit goals)


Students will begin to understand:

1. why history is important to study and why it is useful to others and to them

2. a few key eras, events, persons, documents, places, and dates     important to the time line of U.S. history

5. how historians use time lines to highlight significant historical     developments

6. how historians use images, cartoons, quotes and other sources

7. how historians attempt to develop reliable accounts of the past and convey findings in meaningful interpretations based on evidence that addresses specific criteria.

	Types of

Understanding

Performances

Introductory, Guided Inquiry & Culminating
	# of

UG

Unit Goals
	Understanding Performances

What students will DO to learn and to demonstrate understanding.


	Ongoing Assessments

Samples of criteria useful in providing feedback and assessing as learning is taking place.

	Introductory Performance = IP
[Establishing Personal Connection with the topic]


	1

	1. Establishing Purpose 

HANDOUT—Why Study History? (quotes)  Individually or in small groups ask students to select a quote or create a quote that, in their view, best answers the questions: What is history?  Why is it important? What is important to learn about history?

Ask students to share ideas from their discussion with the whole group. 

· The teacher may decide to ask students to write a defense of a quote as the lesson begins and use these same quotes at the end of the lesson or use the quotes at the end of the entire unit to see if the student expands his/her views. 


	(Teacher/Informal) 

The teacher will observe insights into students' thinking revealed by the quotes selected or created and listen for any biases or misconceptions that may shape the lesson as it progresses.

(Teacher/Informal)

At the beginning of the unit (in this lesson) the teacher will be observing students' initial views. At the end of the lesson or unit, the teacher will be looking for:

· clear statement of opinion

· defense of the opinion with examples and illustrations from lesson or unit content.



	 IP

[Activating Prior Knowledge; Building Knowledge; Learning about a Discipline]

Guided Inquiry Performances = GIP
Adding Sources to the Time Line—Extending Background
	1, 2, 5


	2. The Nature of History and Work of Historians 
Imagine that you have a visitor from another country who says; "I would like to know a little about U.S. history.  What is the most important thing you think I should know (person, event, date, document…)?"

· Ask each student to use a 3"x5" card. Write or illustrate on the card an event, person, document, or date they believe is most important in U.S. history and be able to explain why?

· Lay out Era headings and point out how time lines are constructed (the even spacing of years on a time line).  Ask students to lay their cards in order to construct a time line (See era headings at http://memory.loc.gov/learn/lessons/theme.html ). Ask students to give reasons for their selections.  

· Distribute any remaining sources from the Library of Congress to be used in the time line.  Have students work in pairs or as a whole class to determine where the sources should be placed on the time line.

· Ask students what they can learn about the nature of history and how historians work by looking at the cards they have placed on the time line and the other sources that have been added.


	Note:  Sources are from the Library of Congress; See List of Sources.

(Teacher & Students/Informal) 

· Check to see if students can place cards in chronological order on the time line.

· Check to see that students are able to select an event, or people…from U.S. history they consider most important and can explain why their selections are important in helping a person to know about U.S. history.

(Teacher & Students/Informal) 

Listen for observations about the time line such as the following.  

· Events, or people… selected by more than one student may indicate greater importance. 
· Some events cause others; some documents are built on earlier documents. 
· Remarks recognizing that different people may have selected different events; thus, history is the past as reconstructed by whoever is the historian.

· History is presented in many forms; and historians use many types of sources.
· Representations of history are the interpretation of the historian and are incomplete. 
· History is important to people today, etc.


	GIP

[Building Background & Learning about a Discipline]

[Seeing Links to Other Subjects]

	1, 2, 3, 4,  5,6,7


	3. Extensions—Time Line: 

· Ask students to select a theme and create a time line based on the theme by adding other sources to the timeline.
· Select a cluster of sources around a particular curriculum topic and analyze, evaluate, interpret; seek additional sources 


	Teacher/Informal

Examples of possible themes include: transportation, famous people, most important documents, war, art, science…  

· Additional sources located should relate to the selected theme.  

· Students should be able to describe the relationships.

Teacher/Informal

An example is Civil War Sources –The Life of Frederick Douglas and the Cigar wrapper that presents contrary views of slavery.

· Additional sources located should relate to the selected theme.  

· Students should be able to describe the relationships.



	WORKING WITH

INDIVIDUAL SOURCES


	
	
	

	GIP

[Using a Critical Thinking Guide as an Analysis Tool]

[Adding Sources to Extend Background & Seek Multiple Perspectives]
	2, 5,6,7


	4. Analyzing and Interpreting Using a Thinking Guide: Elements of Critical Thinking 
· Ask students to look at a source (e.g., The Battle of Gettysburg, PA., July 3, 1863). Ask each student to describe, predict, and question using the following prompts:

· I see

· I think

· I wonder

to make an initial interpretation before discussing his/her ideas.

· As a class, discuss the meaning of "interpretation." What are qualities of a credible historical interpretation? List the criteria the class identifies.

· Ask students to share their initial interpretation of the image (a “draft” interpretation of what the image means)—using the criteria they have suggested as "benchmarks" to test its credibility.  If they see a need, students may revise their "draft" interpretations.

· Handout: Elements of Critical Thinking.
· Ask students working in pairs to use Sections I and II from the thinking guide, Elements of Critical Thinking, in preparation for whole class discussion.

·  Ask each student to write an interpretation on the thinking guide using what he/she has discussed and the criteria for an interpretation.

· Discuss various interpretations and ask students who share their interpretations to reflect on the criteria—which are most helpful, which may need to be revised, or new criteria that may need to be added.
· After discussion give students may revise their interpretation and complete Section III of the guide.
	Teacher/Formal – 

· Student suggestions as criteria for a credible interpretation may include:

· accurate

· fair; unbiased

· points to evidence in the source on which the interpretation is based.

Students/Informal

Using the Elements of Critical Thinking as the criteria, evaluate each student's interpretation of his/her source.

· If using the thinking guide has resulted in any revisions or additions to the criteria students suggested for an interpretation, check that the changes are relevant.

Teacher & Students/Informal

· Use criteria from the thinking guide to assess work in Section III.



	GIP

[Using a Cartoon to Stimulate the Need for Research]

[Constructing Knowledge through Analysis & Research]

[Checking and Revising Interpretations]


	1,2,6, 7


	5. Analyzing and Interpreting a Cartoon
· Focus on the cartoon, "I'm Eight…" drawn by Herb Block. Ask each student to make an initial interpretation.

· Working in small groups, ask students to make a 3-column chart (what you see; questions you would like to answer; notes from the small group discussion – See/Questions/Notes). 

· Handout the Cartoon Analysis Tool available at < http://memory.loc.gov/learn/features/political_cartoon/cag.html>

· Working in small groups, ask students to apply the Cartoon Analysis Tool, then share responses in whole class discussion and make brief notes reflecting both what is known and questions.  Ask each group to develop an interpretation.

· Ask students what historical information is needed to understand this cartoon (I'm Eight)? 

· Each student can research the history surrounding this era at the Library of Congress http://www.loc.gov/exhibits/brown/brown-aftermath.html 

· Evidence of Jim Crow discrimination may be found at http://www.loc.gov/rr/print/list/085_disc.html
· After research, ask students to reconvene in their small groups and add to the 3-column chart using a different color marker for additional notes and revise the group’s interpretation of the cartoon, if needed.

· Each group can share its interpretations and the evidence from the cartoon on which the interpretation is based.

Students can compare their interpretations with one by Sara W. Duke, Prints & Photographs Division at the Library of Congress. Hear her interpretation of this cartoon at the (Library of Congress, It's No Laughing Matter: Analyzing Political Cartoons)

http://memory.loc.gov/learn/features/political_cartoon/learn_more.html

	Students/Informal

Use the categories of the Cartoon Analysis Tool to assess the group’s interpretation of the cartoon.

Teacher/Informal

Look for research issues/questions raised by students that relate to the civil rights struggle.  
Teacher & Students/Informal

Final interpretations will include:

· accurate reference to the symbolism in the cartoon

· accurate statement related to the slow progress in desegregation.

Teacher/Students/Informal

Use the categories of the Cartoon Analysis Tool to assess the group’s interpretation of the cartoon.



	Culminating Performance(s)= CP
CP
[Extending Knowledge through Applications Beyond the Classroom]


	1,2,6, 7


	6. Applications: The Importance of History  

Students choose one of the following:

Students can choose to find a political cartoon at the Library of Congress site, or draw their own cartoon.  The cartoon should be one that requires some understanding of history in order to make an interpretation. Students should be able to do the following.

· Interpret the cartoon, using categories from the analysis tool. 

· Describe the cartoon to the class and explain what history is needed to understand the cartoon more fully.

· Students can find an article or cartoon in the newspaper or a news magazine that requires an understanding of history in order to comprehend its full meaning. Ask the student to write a summary of the article or cartoon and describe what one needs to know from history in order to understand it.

HANDOUT—Why Study History? 

 (quotes)  

· Use the same quotes as used at the beginning (see Understanding Performance #1).  Ask each student to select a quote or create a quote that, in his/her view, best answers the questions:  What is history?  Why is it important?  What should we learn about history? Students should be able to write a defense of the quote and explain why it is the "best" choice to answer the questions. The defense should include examples and illustrations from the lesson.


	Teacher/Formal

· The teacher uses the categories on the cartoon analysis tool to assess student understanding of the cartoon (i.e., symbolism, exaggeration, labeling, analogy, and irony).

· The student's description relates how knowledge of history can support greater understanding of a cartoon.

Teacher/Formal (Peers might also assess)

The teacher looks to see that

· the student has identified or created a quote and written a defense that:

· Is logical

· Is supported with examples and illustrations from the work of the lesson.


Title of Lesson:  What is History, Who Makes It, and How?                              Level: Middle & High School


Subject(s) in which lesson will be taught: History Classes + Other 


Approximate time the lesson will take: 1-2 days 


Students in your class: __ advanced students;  _x__ mixed achievement;  __other


Summary: In this multi-day lesson, students will see visual overview of history via a timeline of primary sources from the Library of Congress and will learn about the importance and nature of history, the work of historians, and, how history relates to other subjects.


	  








                         Generative Topic 


       History:  What Is It and Why Is It important? 











 Developed by Mary A. McFarland from work for President and Fellows of Harvard College
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